M ONSTER THEATRE

Confessions of a Class Clown

TEACHERE STUDY GUIDE

ABOUT THE COMPANY

Monster Theatre was
founded in the summer
of 2000 with the pro-
duction of Fairy Tale:
The Choose Your Own
Adventure Play,which
toured from Winnipeg
to Victoria. Their pro-
duction of The Canada
Show: The Complete
History of Canada in
One Hour met with
critical acclaim includ-
ing winning the illustri-
ous Just For Laughs
award for Best comedy
and is still touring to-
day. That was followed in
2003 with The Complete His-
tory of the World: The Big
Rock Showwhich also met
with critical praise, sold-out
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shows, and an extensive tour
of BC secondary schools in
2007. Other Monster Theatre
shows include The Macbeth
Show: Shakespeare Without

the Boring Stuff
(2004) which ran
at the
Second City, Con-
fessions of a Class
Clown toured the
Canadian Fringe
Circuit 2005, The
History of the Fu-

° ture premiered to a
*2%] soldout run at One

High Performance
Rodeo in January
2006, Jesus
Christ: The Lost
Yearswas named

6Pick of the Fr
ver, and most recentlyNapo-
|l eonds Seauecet D

across Canada in summer
2007.

ABOUT THE PERFORMANCE

Confessions of a Class Clownis
based on the real life
misadventures of Ryan
Gl adstoneds
relationship with formal
education. We witness Ryan
taking up his
of fer when she
you think you could do a better
job?d This set
school where he begins to ask
questions about the value of
education, its true nature and
purpose. We follow Ryan after
he leaves formal education
behind and joins a theatre
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Ryan Gladstone in one of his
more serious moments.
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; company where he learns
how to misbehave creatively
and, in a surprisingly ironic
twist, finds that he must
support himself with a job
grading standardized
gosernment exams.
Confessions of a Class
Clown looks at education
anik asigshhe question, what
is it? Is an education what
we learn from books and by
going to school? Or is it
what we learn from living
with our eyes wide open?
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THE MEANING OF EDUCATION sy Juby YErRO

For the full article and other resources, please visit http://www.teachersmind.com/education.htm

Recently, a university professor wrote a
letter to the editor of the local newspaper.
He commented that people shouldn't put
too much weight on the recently released
trends in SRA scores of the state's high
school students. The professor went on to
describe some of the unan-

swered questions about the

nature and value of assess-

ment. He mentioned that

one of the problems with

assessment was the ongoing
disagreement on the very

purpose of education.

A few days later, a scathing

response was printed from

a community member who

questioned whether the Uni-

versity really wanted some-

one on their staff who didn't

even know the purpose of

education. Clearly, this per-

son assumed that his defini-

tion of education was

shared by all. What is the

meaning of education?

Webster defines education

as the process of educating

or teaching (now that's

really useful, isn't it?) Edu-

cate is further defined as "to

develop the knowledge,

skill, or character of..." Thus, from these
definitions, we might assume that the pur-
pose of education is to develop the knowl-
edge, skill, or character of students. Unfor-
tunately, this definition offers little unless
we further define words such asdevelop,
knowledge, and character.

What is meant by knowledge? Is it a body
of information that exists "out there'fi
apart from the human thought processes

that developed it? If we look at the stan-
dards and benchmarks that have been
developed by many statesi or at E. D.
Hirsch's list of information needed for Cul-
tural Literacy(1), we might assume this to
be the definition of knowledge. However,
there is considerable research leading

others to believe that knowledge arises in
the mind of an individual when that person
interacts with an idea or experience.

There is a dangerous tendency to assume

that when people use the same words,
they perceive a situation in the same way.
This is rarely the case. Once one gets be-
yond a dictionary definition i a meaning
that is often of little practical valueii the
meaning we assign to a word is a belief,

not an absolute fact.

Despite what the letter writer might have

wished, there is no definition of education

that is agreed upon by all, or even most,

educators. The meanings they attach to the

word are complex beliefs arising from
their own values and experi-
ences. To the extent that those
beliefs differ, the experience of
students in today's classrooms
can never be the same. Worse,
many educators have never
been asked to state their be-
liefsfi or even to reflect on what
they believe. At the very least,
teachers owe it to their students
to bring their definitions into
consciousness and examine
them for validity.
It is time for the focus of educa-
tion to shift from what's "out
therefi the curriculum, assess-
ments, classroom arrangement,
books, computersi to the fun-
damental assumptions about
and definitions of education
held by educators and policy-
makers. NASA did not send
men to the moon by building on
the chassis of a model T. In the
same way, education cannot
hope to move beyond its pre-

sent state on the chassis of 18th century

education.
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